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Effective Literacy Instruction    

• Shared Vision and Values
• High expectations
• Collective Responsibility
• Systemic observation and ongoing assessment
• Effective whole class, small group, and individual practices
• Authentic inquiry fueling intellectual curiosity
• Students thinking, talking, reading, and writing about the world
• Texts with rich, diverse examples of genre, theme, topic, setting etc.
• Reading and processing maximum number of texts by Middle School

CRITICAL VALUE OF AN ARTICULATED VISION



Effective Literacy Instruction

• Common Goals and Language and Collective Responsibility
• “Our” versus “my” students, classrooms, curriculum, data, goals, expectations

• High Level of Teacher Expertise
• A repertoire of techniques for observation and assessment

• Clear vision of proficiency in reading, writing

• A deep knowledge of texts

• Expertise in implementing a range of research based instructional practices

• A Culture of Continuous Professional Learning
• Reflection, collaboration, conversation, communication



Effective Literacy Programs

• There are many different kinds of literacy programs, which vary in 
their components and focus. 

• Individual teaching experience and training, to popular educational 
theory can influence what components are used in a literacy program.

• Regardless of what program is trending at any given time, effective 
literacy programs should include:
• phonemic awareness
• Phonics
• Vocabulary
• Fluency
• Comprehension
• Writing



Phonemic Awareness
• The ability to hear that a spoken word is made up of a series of 

discrete sounds. 

• Essential in an excellent literacy program in order to
• Allow for greater printed word recognition.
• Teach children to identify, understand, and manipulate sounds in spoken 

words.
• Help teachers recognize if students will have trouble with reading and 

spelling.

• The amount of phonemic awareness that a child has been exposed to 
before the start of school is a strong factor in how well that child will 
read by the end of first grade.

• Phonemic awareness is the precursor to phonics instruction. Students 
need to connect the units of the written word to the sounds in the 
spoken word.



Phonics Instruction
• Teaching children that specific sounds belong to specific letters and letter 

patterns. 

• Phonics instructions helps children recognize and associate the sounds of 
the letters and letter patterns in the words they read and vital to literacy 
programs.
• Helps children decode words by recognizing the sounds that accompany letters and 

letter patterns.
• Increases fluency by helping children read more accurately and with ease.
• Helps with reading comprehension. When a word is pronounced correctly, it 

improves the understanding of the word.
• Helps children increase their everyday vocabulary. If children feel comfortable in the 

correctness of the word that they are saying, they will use it more often.

• The goal of phonics instruction is to provide students with the knowledge 
and ability to use the alphabet to make progress in learning to read, write, 
and comprehend English.



Vocabulary

• Vocabulary can be defined as the knowledge of words and their 
meanings. 

• The purpose of teaching vocabulary is for children to understand 
words and to use them to acquire and convey meaning. 

• Important component of a successful literacy program because it
• Increases comprehension, which is vital to a child’s ability to do well in school.
• Increases a child’s ability to read and write with fluency.
• The more words that a child knows and understands the more the child will 

comprehend when reading. 

• You can increase a child’s reading vocabulary by exposing them 
to high frequency words and have them read from a wide range of 
sources of both fiction and non-fiction.



Fluency

• Fluency is a child’s ability to effortlessly and correctly read, speak, and 
write English. 

• Should include consistent speed, accuracy, and the use of proper 
expression. 

• Is achieved when a child is no longer focusing on how to read. Helping 
children read fluently is very important to a successful literacy program. 

• Fluency is linked directly to comprehension, and once it is achieved, a 
student can start focusing on the meaning of what they read. Fluency can 
be achieved by using a literacy program that combines phonemic 
awareness, phonics instruction, and vocabulary. There is a commonality in 
fluency research, stating that fluency develops through lots of reading 
practice.



Comprehension

• Comprehension refers to a child’s understanding of what they are 
reading and what they are writing. 
• Success in academic and personal learning.

• Reading comprehension is not only important for academic learning, 
but for learning in all other areas of a person’s life.
• Becoming a productive member of society.

• Obtaining and maintaining a job and being successful in life.



Writing

• Writing is the process of students generating text, whether on paper 
or on a screen. Most effective when taught in concert with reading as 
a comprehensive literacy program.
• For younger children, writing helps to reinforce phonemic awareness and 

phonics instruction.

• For older children, writing can help children understand the kinds of styles of 
text they read.

• Writing about what a child has read helps develop their reading 
comprehension skills.

• Writing and reading strengthen and support each other, actively combining all 
the other components of a literacy program.



Effective Primary Grade Reading Programs

• Provide students many opportunities to read and write

• Provide instruction that allows students to develop skills and 
strategies that support reading and writing through explicit 
instruction and opportunities for application
• Reading words

• Fluency

• Comprehension

• Writing and Spelling

• Monitoring and understanding



Programmatic Reading Instruction in 
Rockville Centre 

In the Primary Grades
• Shared Reading and Choral Reading using Big books, Poetry, Trade 

books (fiction and non-fiction)
• Wilson Fundations - Fundations® is a multisensory and systematic 

phonics, spelling, and handwriting program that benefits all K-3 
students.

• Guided Reading is an approach used by teachers to meet the various 
instructional needs of all students in the classroom. The goal 
of guided reading is not to teach a selected book, but to teach 
students reading strategies they can apply to all books.

• Zoophonics is a kinesthetic approach to learning phonics, phonemic 
awareness and vocabulary in a fun and engaging manner.

• Some other literacy programs include Reading A to Z, Storyworks, 
Newsela.



Programmatic Reading Instruction in 
Rockville Centre

In the Intermediate Grades
• Shared Reading with Junior Great Books, Poetry, Trade books (fiction and non-fiction), Reader’s 

Theatre, chapter books.  

• Junior Great Books program combines high-quality literature, student-centered discussion, and 
activities that support reading comprehension, critical thinking, speaking and listening, and 
writing.

• Guided Reading is an approach used by teachers to meet the various instructional needs of all 
students. This small group instruction teaches reading strategies that can be applied to all types 
of texts. 

• Some other literacy programs include Reading A to Z, Newsela, etc…



Guided Reading Strategies 
in the Primary  Grades  

include 
“Stop, Think and Read” 

Strategies





Zoophonics

Zoo-phonics Multisensory Language Arts Program is a 
kinesthetic, multi-modal approach to learning all aspects of 
language arts, including vocabulary development and 
articulation, based on phonics and phonemic awareness



Reading A to Z – Raz Kids



Junior Great Books

The Shared Inquiry Method
Provides practice in constructing meaning from literature and must have four 
interrelated features:
- The discussion focuses on interpretation.
- The literature discussed is rich in meaning. 
- The teacher focuses and directs the discussion. 

Junior Great Books emphasizes:
- Questioning
- Read again, taking directed notes
- Examine significant words



Assessing Student Needs
• Responding to instruction

• Greater instructional support within the classroom

• More reading and writing for every student

• Small group instruction to ensure mastery of foundational skills and 
dramatically expand reading and writing opportunities

• Nature of the curriculum in interventions should not differ from the 
curriculum offered to readers with more typical progress
• Intensity of teaching

• Consistency of support

• Immediacy of feedback



Assessing Student Needs

In January of Kindergarten year, student reading levels are assessed.  
Guided Reading groups are formed based on reading levels and 
referrals to Academic Intervention Services begin.

In First Grade, identified students at risk (General Education and 
Special Education) may receive 1:1 or small group reading via AIS.  

In Second Grade gaps are identified and teachers become more 
aware of fluency issues



Elementary Reading Assessments 

NWEA
• Kindergarten through Grade 8.  Fall, winter, spring administration in K-5. Fall and Spring 6-8.

• Tracks student growth

• No testing accommodations used

• Growth prediction based on grade level, amount of instruction and starting RIT.  No other 
variables, including disability status used in growth prediction.

Rigby Benchmark
• Administered in Grades K-5 throughout the school year.

• Provides a quick assessment to identify a student’s independent and instructional reading level 
in order to match the student with appropriate leveled text. Miscue analysis of child’s running 
record determines the student’s level of strategy use and self-monitoring skills.



Reading Assessments 
Primary Grades

Fundations® Placement Inventory

• Administered in Kindergarten, First and Second Grade (fall and spring)

• Provides a quick assessment of letter names, sound to letter 
correspondence, single-word reading and spelling

Early Literacy Profile- Rhyming Assessment (K only)

• Administered in fall of Kindergarten year to provide a quick assessment of 
student’s ability to identify rhyming words.



Reading Assessments 
Grades 2 and Above
QRI-Qualitative Reading Inventory 

• Informal reading inventory administered in the fall and spring starting in grade 2.

• Helps to identify a student’s instructional level to determine areas of reading in which the student is 
having difficulty



Reading Assessments and Interventions

• AIS/RTI

• Additional support may be necessary for students in the form of Academic 
Intervention Services (AIS) and/or Response to Intervention (RTI

• AIS/RTI at the elementary level is designed to help eligible students achieve the NYS 
Learning Standards in English language arts At the secondary level students in grades 
6-12 who scored below the State designated performance level on the New York 
State exams as well as students who are not meeting grade level expectations/failing 
an academic subject area are eligible for AIS.

• After the District considers a student’s scores on multiple measures of student 
performance, the district determines whether the student is required to receive 
AIS/RTI. The intensity of AIS/RTI may vary; it is designed to respond to student needs 
as indicated through State and/or District, formal or informal assessments.

• IEP Driven Specialized Reading



Reading Assessments that Drive Interventions
Reading Mastery Placement

• Administer this placement test to determine which level of this direct instruction 
program matches your students’ current instructional needs

Corrective Reading Placement

• Administer this placement test to determine which level of this direct instruction 
program matches your students’ current instructional needs

WADE Wilson Assessment of Decoding and Encoding

• Administered as a pre and post‐test for instruction to evaluate mastery of the 
student’s ability to independently apply decoding and encoding skills

WIST Word Identification and Spelling Test

• Provides a nationally standardized, diagnostic instrument designed specifically 
for students having difficulty with reading, spelling or both.



WIST



Reading Interventions – Primary Grades
Fountas and Pinnell Leveled Literacy Intervention (LLI)
• An intervention that provides intensive, small-group instruction, which supplements classroom literacy 

teaching. LLI turns struggling readers into successful readers with engaging, leveled books and fast-paced, 
systematically designed lesson.

Wilson Fundations
• This research-based instruction in Tier 1 as well as early intervention (Tier 2) for students at risk for reading 

difficulties.

Reading Mastery
• A direct instruction program designed to provide explicit, systematic instruction in reading.
• The program begins by teaching phonemic awareness and sound-letter correspondence and moves into word 

and passage reading, vocabulary development, comprehension, and building oral reading fluency.

Verbal and Visualizing
• This program develops concept imagery as a basis for comprehension and higher order thinking.
• The development of concept imagery improves reading and listening comprehension, memory, oral vocabulary, 

critical thinking, and writing.



Reading Interventions – 3rd Grade and up
Fountas and Pinnell Leveled Literacy Intervention

Wilson Reading System
• An instructional program used to help struggling readers
• One of several programs that uses the highly structured Orton–Gillingham approach
• Designed for students from second grade and up 

Corrective Reading 
• An intensive direct instruction-based reading intervention for students in Grades 3–Adult who are reading 

below grade level. 
• This intervention program delivers tightly sequenced, carefully planned lessons that give struggling students the 

structure and practice necessary to become skilled, fluent readers and better learners.

Verbal and Visualizing



Reading Inventions





Reading Assessments
Special Education
• In order to determine the reading levels and or reading deficits in all 

Students with Disabilities all Second Graders will be assessed using 
the following Woodcock Johnson Reading Subtests at the end of the 
school year.
• Letter Word Identification

• Passage Comprehension

• Word Attack

• Oral Reading

• Reading Recall 



Reading Assessments
Special Education
• Most reading intervention programs start at Grade 3 but may begin earlier
• These specific subtests will identify readers with limited decoding, fluency, 

and/or comprehension and who might qualify for specialized reading with 
a special education teacher or a reading teacher individually or in a small 
group

• Specialized Reading or continued AIS is implemented in Grade 3 and the 
students will be placed with peers with similar needs

• ALL classified students are assessed again in Grade 4 using the same 
subtests of the Woodcock Johnson. If needed, a Special Education teacher 
can also make the choice to administer the test to a struggling reader in 
Grade 3.

• Classified students are also administered achievement testing in Grades 4, 
7, and 9.

• Routine and planned assessments allow teachers to monitor progress and 
development. 



INITIAL EVALUATION – THE BASIC 5 

• SOCIAL HISTORY 

• PHYSICAL EXAMINATION

• CLASSROOM OBSERVATION 

• COGNITIVE TESTING 

• ACHIEVEMENT TESTING 
• ADDITIONAL EVALUATIONS MAY INCLUDE: 

• SPEECH AND LANGUAGE 
• OCCUPATIONAL THERAPY 
• PHYSICAL THERAPY 
• FUNCTIONAL BEHAVIORAL ANALYSIS 
• VISUAL THERAPY 
• PSYCHIATRIC EVALUATION 



Achievement Testing – Reading Specific  

• WIAT  
• The WIAT is an individually administered test that takes from 30 to 90mintes to 

administer. An achievement test measure how an individual is going in certain areas 
of academic school work. The WIAT gives a good overall summary of functioning in 
the following areas: reading, math, written language and oral language

• Early Reading Skills 

• Word Reading 

• Pseudo Word Reading 

• Reading Comprehension 

• Oral Reading Fluency 

* Composites scores for reading include: Oral Language Total Reading, Basic Reading, 
Reading Comprehension and Fluency



Achievement Testing – Reading 

• Woodcock Johnson Tests of achievement description

• The Woodcock Johnson test covers a wide range of cognitive skills. The 
Woodcock-Johnson-IV Tests of Achievement are a 22-section achievement 
test, which assesses both academic achievement and cognitive 
development.
• Letter-word identification
• Passage Comprehension
• Word Attack
• Oral Reading 
• Sentence Reading Fluency 

• Extended: Reading Recall, Word Reading Fluency, Reading Vocabulary 

• Additional testing may be requested from the AIS teacher: 



Woodcock Reading Mastery Tests III 
A comprehensive set of 9 individually administered tests of reading skills for children and adults

• Phonological Awareness

• Listening Comprehension

• Rapid Automatic Naming

• Oral Reading Fluency

• Letter Identification

• Word Identification

• Word Attack

• Word Comprehension

• Passage Comprehension



Gallistel-Ellis Test

• The Gallistel-Ellis (GE) test is a comprehensive measure of coding skills 
in reading and spelling. The test measures whether the child can give 
sounds for the various letters and units or clusters (letter 
combinations). It measures whether the student can recognize and 
spell words made up of these sounds. The words have been chosen 
so that the use of each sound and each generalization is 
systematically sampled. 

• Student can give sounds to: single consonant, vowels – short sounds, 
Common Consonant Combinations, Vowels – long sounds, Soft c,g, 
tch and dge, Common Vowel Combination, Combination of Vowel 
with R, Vowels – Schwa sounds. 

• Reading and spelling words with single syllables



Word Identification and Spelling Test (WIST)

• WIST – Word identification and Spelling Test WIST 

• Word Identification 

• Spelling 

• Fundamental Literacy Index 

• Sound- Symbol Knowledge 

• Sound-Symbol Analysis: Read Regular Words, Spell Regular 
Words, Pseudo Words, Total



Reading Programs, Instruction and 
Intervention

Wilson Fundations

Zoophonics

Fountas and Pinnell (LLI)

Wilson Reading System (4th Edition)

Linda Mood Bell-Visualizing and Verbalizing

Reading A to Z

Reading Mastery

Corrective Reading 



Reading Programs, Instruction and Intervention

Achieve 3000

Reading Milestones

NewsELA

Scholastic Periodicals

Junior Great Books

Readers Theatre

Novel Studies    



Other Literacy Activities and Enrichment

• Readers Theatre

• Book Clubs

• DEAR

• Summer Reading Triatholon

• Reading Logs

• PARP

• Reading Rainbow

• Birthday Book Club

• Achievers Book Club

• Summer Reading Camp

• Pajama Night

• Book of the Month



Other Literacy Activities and Enrichment

• Must Reads

• Lightsail

• RAZ Kids

• Annual Literacy Week

• Author Workshops

• STELLAR Resident Author

• Shakespeare Study

• Delman Rocket Program

• Summer Counts

• Summer Reading Backpacks

• Newspaper Club

• Reading Buddies

• Espark



Reading at the Secondary Level

• Achieve 3000
• Reading Milestones
• Wilson Reading Systems
• LMB-Visualizing and Verbalizing
• Corrective Reading
• Readworks
• Novel Studies
• Genre Studies 
• Plays, Articles, Poems
• Independent Reading



Literacy and
Students with Disabilities

Reading everywhere!

• General Education Programmatic Instruction
• Academic Intervention Services
• Specialized Reading Instruction
• Integrated Co-Teaching and Resource Room
• Speech and Language Services



The Provision of Specialized Reading 
Instruction
• What skills and experiences does the student currently have in 

reading?

• What literacy skills (such as decoding, comprehension, etc.) does the 
student need to develop? What are the student's annual goals and 
short-term objectives?

• What supplementary aids and/or services in reading are 
recommended to support a student's reading development in a 
general education classroom?

• What program/service options are recommended to provide that 
instruction?



Teacher Training and Credentials

• Ongoing Professional Development

• Collegial Circles

• Training in Specific Programs
• Fountas and Pinnell

• Wilson Reading Systems

• Fundations

• Reading Mastery

• Corrective Reading

• LMB-V&V

• Certifications



Literacy and
Students with Disabilities
• Collaboration among reading teachers, special education teachers, 

speech language teachers,  and general education classroom teachers 
is critical
• Benefiting from one another’s roles

• Sharing assessments

• Understanding the special education process

• Consistent implementation of strategies and instructional techniques

• Specialized reading is adapted to encompass and integrate vocabulary, 
concepts and curricular materials introduced in the general education setting



Monitoring Progress

•Reading Summaries

•Progress Monitoring of Goals

•Program  Benchmark Assessments 



Effect of Specific Disabilities on Reading 

• Autism

• Reading Disorders

• Executive Functioning Deficits



Autism and Reading 

• Difficulty with comprehension 

• A primary cause of language comprehension problems is difficulty creating an imagined 
gestalt. This is called weak concept imagery. This weakness causes individuals to get only 
“parts” of information they read or hear, but not the whole.

• Individuals of all ages may experience the symptoms of a weakness in concept imagery –
this causes weakness in reading and listening comprehension, critical thinking and 
problem solving, following directions and memory, oral and written language expression, 
humor, and interpreting social situations.

• The Visualizing and Verbalizing® (V/V®) program is an example of a program that helps 
students develop concept imagery—the ability to create an imagined or imaged gestalt 
from language—as a basis for comprehension and higher order thinking. The 
development of concept imagery improves reading and listening comprehension, 
memory, oral vocabulary, critical thinking, and writing.



Autism and Reading 
• The Wilson Reading System® (WRS) - WRS is an intensive program for students in Grades 2 

through 12 with word-level deficits who are not making sufficient progress through their 
current intervention or have been unable to learn with other teaching strategies and require 
multisensory language instruction.

• As a structured literacy program based on phonological-coding research and Orton-
Gillingham principles, WRS directly and systematically teaches the structure of the English 
language. Through the program, students learn fluent decoding and encoding skills to the 
level of mastery. From the beginning steps of the program, students receive instruction in:

• Word structure, in depth, for automatic decoding and spelling
• Word recognition and spelling of high frequency words, including irregular words
• Vocabulary, word understanding, and word-learning skills
• Sentence-level text reading with ease, expression, and understanding
• Listening comprehension with age-appropriate narrative and informational text
• Reading comprehension with narrative and expository text of increasing levels of difficulty
• Narrative and informational text structures
• Organization of information for oral or written expression
• Proofreading skills
• Self-monitoring for word recognition accuracy and comprehension

• Visualization 



Dyslexia and Reading 

• Dyslexia is a lifelong, neurobiological condition that makes it difficult for 
people to read. 
• Most common learning issue. Some experts believe the number is between 5 and 10 

percent of students are affected. Others say as many as 17 percent of people show 
signs of reading issues. The reason for the wide range is that experts may define 
dyslexia in different ways.

• Dyslexia is mainly a problem with reading accurately and fluently. Students 
with dyslexia may have trouble answering questions about something 
they’ve read. But when it’s read to them, they may have no difficulty at all. 

• Dyslexia can create difficulty with other skills, which may include:
• Reading comprehension
• Spelling
• Writing
• Math



Dyslexia and Reading 

• People sometimes believe dyslexia is a visual issue. They think of it as 
kids reversing letters or writing backwards. But dyslexia is not a 
problem with vision or with seeing letters in the wrong direction.

• It is  important to know that while dyslexia impacts learning, it is not a 
problem of intelligence. Many people have struggled with dyslexia 
and gone on to have successful careers. 

• If your child has dyslexia there are supports, teaching approaches and 
strategies to help her overcome her challenges.

• Programs such as Wilson Reading System and Corrective Reading

https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/dyslexia/faqs-about-reversing-letters-writing-letters-backwards-and-dyslexia
https://www.understood.org/en/learning-attention-issues/child-learning-disabilities/dyslexia/faqs-about-vision-and-dyslexia


What is Executive Functioning?

• Stated broadly, executive skills are those elements of cognition that allow for the self regulation 
and self direction of our day to day and longer term functioning.  Whenever we purposefully 
manage our thinking or behavior to achieve a desired outcome, we use executive functions. 

• A set of mental skills that are coordinated in the brain's frontal lobe. Executive functions work 
together to help a person achieve goals. They are cognitive control abilities that depend on the 
prefrontal cortex.

• We use executive functioning when we plan, organize, strategize, pay attention, and remember 
details.

• Executive functions are used to manage attention, emotions, and pursuit of goals.

• Executive functions emerge during late infancy and don’t fully mature until early adulthood.

• More predictive of school success than IQ.

• RIO…restraint, initiate, order  



Executive Functioning 
“The Big Umbrella”

Executive functioning deficits are a symptom of a number of disorders so it may be 
helpful to think of them as an umbrella under which many different disorders fall.

• Attention Deficit Hyperactivity Disorder (ADHD)

• Autism Spectrum Disorder (ASD)

• Emotional Disorders

• Medical Disorders

• Traumatic Brain Injury

• Tumors

• Seizure Disorders

ADHD ASD
Emotional 
Disorders

Medical 
Disorders



Impact of Executive Dysfunction on Reading

• Fluency
• Fast and accurate reading of connected text is associated with purposeful 

attention, impulse control, and self-monitoring.  

• Inattentive readers omit parts of words and and disregard punctuation.

• Impulsive readers may insert words or ideas not on the page. 

• Students who lack cognitive flexibility will have a difficult time shifting 
attention back and forth between word identification and comprehension.  

• Students with goal-directed attention deficits have a difficult time reading for 
meaning.  



Impact of Executive Dysfunction on Reading

• Comprehension
• Approximately 10% of all students possess adequate decoding skills yet struggle 

significantly with comprehension
• The construction of meaning from text is very dependent upon the quality of a 

student’s self-directed cognitive abilities
• Studies link between students’ working memory and planning skills with their 

comprehension skills
• Good readers have self awareness and awareness of what they read…monitor their 

comprehension
• Develop goals for their reading comprehension…thought holding strategies such as 

notetaking and highlighting…good readers reflect on what they read
• Students with poor self-awareness and self-monitoring are apt to have limited 

recognition of their levels of comprehension and therefore do not engage fix-up 
strategies



Strategies to Improve Reading Skills of 
Students with Executive Dysfunction
• Decoding

• Systematic, Synthetic and Multisensory Phonics Instruction

• Emphasize common orthographic patterns

• Explicitly teach and have students practice left to right sound blending

• Fluency
• Provide frequent opportunities for guided oral reading

• Preview unfamiliar books and text passages

• Explicitly cue students before they read

• Use fingers and other place markers



Strategies to Improve Reading Skills of 
Students with Executive Dysfunction
• Comprehension

• Teach and model the importance of thought gathering
• Teach students to develop a plan for comprehension –KWLS
• Book walks and text surveys
• Teach students to be cognitively active while reading
• Stress the importance of visualization
• Monitor comprehension
• Teach holding strategies- coding texts 

?? 

• After Reading
• Teach the art of summarization
• Use structured reading response logs
• Role play



Language Skills and Literacy

• The language skills that children bring to school play a critical role in the 
acquisition of reading skills

• Spoken language provides the foundation for the development of reading and 
writing

• Language skills and reading skills have a reciprocal relationship.  Each one builds 
on the other.

• Children with spoken language problems and disordered sound systems have 
difficulty learning how to read and write which is a major concern because 
reading experiences facilitate the learning of new vocabulary, strengthen the 
knowledge of grammar, and help children acquire a solid knowledge base.  

• Speech Language Pathologists can play a critical role in the development of 
literacy for children with communication disorders.  

• With instruction, repetition, and therapeutic interventions improvement in 
spoken language will result in growth in written language



How Speech and Language Interventions Support 
Literacy Development

• Development of phonological awareness

• Sound System development

• Vocabulary development

• Improving oral comprehension skills (listening skills, auditory 
processing)

• Improving the comprehension of ‘wh’ questions

• Narrative development

• Grammar development (negation, passive voice, embedded clauses)

• Help with the identification and early intervention of students at risk



Literacy and Speech Continued
• Developing concept imagery—the ability to create an imagined or imaged 

gestalt from language—as a basis for comprehension and higher order 
thinking. The development of concept imagery improves reading and 
listening comprehension, memory, oral vocabulary, critical thinking, and 
writing.

• Symptoms of Weak Concept Imagery include weaknesses in:
 written and oral comprehension and expression
 critical and abstract thinking
 grasping humor and interpreting social situations

• The Visualizing and Verbalizing program is one of several tools used by 
Speech Language Pathologists (SLP) in the District. Imagery is a sensory 
cognitive function that prevents language from “going in one ear and out 
the other”.

• For example, in the V/V program we systematically teach the students in a 
step by step process how to create visual images in their minds first at the 
word, then sentence, then paragraph level. As they read and gain more 
information they are taught how to adjust these images appropriately.



The Role of Parents in Specialized Designed Reading 
Instruction

• Read to their children at home using an extensive variety of written 
materials.

• Discuss books with their children. This can be structured using "wh" 
questions (who?, what?, where?, when?, why?, what happened first?, 
what will come next?, what if?, etc.).

• Use language to express relationships, make connections and observe 
similarities and differences in everyday conversation.

• Use rhyming, word games, poetry and alliteration to help children hear 
sounds within words.

• Provide access to books at home or through the public library that are 
commensurate with their child's reading abilities.

• Communicate with their child's teacher(s) about reading.


